Abstract. In this study, we have determined the goal of training content of teacher's ongoing education by defining the concept of pragmatic ability in the context of improving the pragmatic competence of middle school English teachers. Taking the "Request Speech Act" as an example, we drew up the "ongoing education pragmatic training" program and tested the effectiveness of the training program. The study showed that this program had a positive effect on the improvement of English teachers' English pragmatic competence.
Object of Study. 20 English teachers in several key middle school of Shaanxi province were randomly selected as the experience group, and 10 of them were randomly; assigned to the experimental group"; The other 10 are in the control group and do not receive any pragmatic training.
Before the training experiment, the experiment group and control group were tested with PETS3 simulation. The average scores of PETS-3 in the experimental group and control group were all higher than 75, the t test results of independent samples (Table 1) showed that the difference between the two groups was not significant (t18=0.50, p>0. 05), which shows that the English language level of the experimental group and the control group is homogeneous. Samples were statistically analyzed (Table 2) , the average score of 20 teachers was significantly greater than 75 points (t19=6.25, P < 0.001), the two groups were all tested with good English language skills. Chinese HowNet" and the internet; Training requirements for the collection, classification and analysis of the "request" speech act; Training methods focus on independent research, supplemented by meta pragmatic knowledge teaching; Training period is 20 weeks; training results in the form of a reading notes, a study report and more than 12 "request" speech act card.
Training process; the first stage: classroom teaching. The experimental group received the dominant classroom teaching of meta pragmatic knowledge, with a total of 12 hours teaching. The teaching content are: 1 meaning and context; 2 the meaning and category of instructions;3 the theory of speech acts and the language of the indirect;4 conversational implication and cooperative principle;5 relevance theory and relevance reasoning;6 politeness principles and strategies. Teaching model uses the second language pragmatic acquisition of classroom teaching mode put forward by Dai Weidong and Yang Xianju (2005) . Using the four teaching steps of meta language knowledge to teach, simulating the true context, completing the communication task and evaluating and feedback.
The second stage: self-studying. Self-studying tested for 12 weeks requires that: 1 with the two specified materials ("new written pragmatic tutorial" and" new written pragmatics pragmatics"),do reading notes.2 collect "request" speech acts from film and television, text, and make each request speech act into a card (card format as shown in Table 3 ).3 on the back of the card with details of the context, including the field of language (field), tenor (Tenor) and language style (mode), relating to the occasion, purpose, subject, the identity of the main body of communication and the relationship between them and the way of communication, what's more combine context to explain the rationality of the original speech act strategy. And determine the expression types of the speech acts, such as tone derived type, verbs sype, careful application for verbs and obligations stated type, demand representation, suggest expression, inquire about the type or implication. (Peng Yuan, 2012:133) The third stage: Reflection report. In the last four weeks, they need to write no less than 5000 words of the reflective report for "request" speech acts, the content including: the literature summary, the request strategy, the specific expression type, the influencing factors and examples to illustrate the relationship between "request" speech act and politeness. keep an eye on the tier for me.
Indirect reduction Hi, Sucre, We're getting out of here.
Would you mind keeping …for me Indirect reduction Well, Sucre, I'm trying making the way out.
Would you mind keeping …for me
Testing Tools and Data Collection. The test instrument is divided into three parts, each part of the test scores are 100 points, the first part is multinomial choice language discourse completion test (MDCT).This questionnaire with total of 20 questions is selected from MDCT Test Paper of Liu(2006) , this part of the weight of 0.25 is used to measure pragmatic knowledge. The second part uses the written discourse to complete test to complete the 10 incomplete dialogues, the weight of this part is 0.4 is used to investigate the pragmatic performance of the subjects; the three part is the result of the weighted average of the score as pragmatic competence score. A total of 3 questionnaires were administered for 120 minutes and allowed to look up the dictionary. After the end, the test paper and answer sheet all are recovered. The interval between the pre and post tests was 20 weeks. All the data are input to SPSS 17 for analysis and processing.
Results and Analysis
Per-test Results. Before the start of the study, we compared the results of the previous test scores (see Table 4 ) and found that the experimental group and the control group have differences in the pragmatic knowledge (t18=1.09, p>0.05), the pragmatic aware (t18=0.35, p>0.05）, the pragmatic expression（t18=0.82, p＞0.05）and the pragmatic ability(t18=0.17, p＞0.05).Statistical analysis of the results of the previous test scores (see Table 5 ) showed that the average score of each part was significantly lower than 70 points (TS > 6, P<0.001), far below the level of their language performance.
The results of the previous test show that the subjects selected in this study are homogeneous, which can be used to compare with the experimental results. Post Test Results. After the end of the "continuing education pragmatic training", the experiment group and control group did the post test. Difference between the result of the post test score comparison (Table 6 ) is, in the experimental group, the scores of pragmatic knowledge (t18=3.24, P < 0.01) and pragmatic awareness (t18=5.57, P < 0.001) were significantly higher than those in the control group. Although the difference between the two groups was not significant (t18=0.94, P > 0.05), the experimental group pragmatic competence (t18=4.13, P < 0.01) overall score was significantly higher than the control group. The results showed that the experimental treatment did result in the differences between the experimental group and control group, and the "continuing education pragmatic training" had a positive effect. 
Comparison of Pre -and Post Test Results.
The results of pre -and posttest were paired sample t test to control group and experimental group, the results (see Table 7 ) shows: In the control group, no significant difference was found in pragmatic knowledge, pragmatic awareness, pragmatic performance and pragmatic competence (ts<1, p>0.05). This shows that, in the two language environment, there is no pragmatic teaching or training intervention, learners can not automatically acquire pragmatic competence Table 7 The pre -and post test scores (M (SD) In order to investigate the training effect of the experimental group, the differences between the pre -and post test scores were compared, and the results showing. In experimental group, the pragmatic knowledge (t9 = 7.32, P < 0.001), pragmatic awareness (t9 = 17.25, P < 0.001) and pragmatic competence (t9 = 11.69, P < 0.001) on the post test scores were significantly higher than pretest scores, but the differences in pragmatic performance is not significant (t9 = 1.50, P > 0.05).
The experimental results show that, after the experimental treatment, the experimental group's pragmatic knowledge and pragmatic awareness level has been significantly improved which shows that the production of speech act cards can help the teachers to recognize the context, increase pragmatic knowledge, enhance pragmatic awareness, and thus grasp the speech act. Moreover, the "continuing education pragmatic training" program is effective in improving the overall pragmatic competence of middle school English teachers. But the training does not have a positive effect on the pragmatic performance, and further research and improvement should be done. The experiment also proved that, compared to the acquisition of pragmatic knowledge and pragmatic awareness, it is more difficult to improve the pragmatic performance, and the pragmatic knowledge and pragmatic awareness may also need to be more pragmatic in the real context. 
Conclusion
This study is taking the "request" speech act as the subject, and draw up the program of "ongoing education pragmatic training" for middle school English teachers. The study shows that this approach has a positive effect on improving the pragmatic competence of middle school English teachers. The training strategy of "face to face teaching -self-studying -rethinking" conforms to the professional practice and cognitive characteristics of middle school teachers. However, there is still a significant defect in the program-no significant positive effect on the pragmatic performance of the trainees, and the reason remains to be further studied. At present, the existing problems reflected in the design and implementation of the program are: 1. the speech act cards produced by the trainees are not timely corrected, so they cannot get timely feedback, which is not conducive to the diagnosis and improvement. 2 In the stage of self-training, there is no exchange between the trainees and no chance of verbal communication practice which cannot highlight the problem in the communication situation. 3, No reading question, no standard, no clear request for reading notes result in the trainees' superficial and perfunctory self-study. Aiming at these problems, the next step of research is to design and develop the online training courses, which is supposed to solve the above problems in the present study by taking advantage of the instantness, openness and cooperativeness of networks.
